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Who are we at Water Mill?
M.Hill

Martin Hill – Co-Headteacher
ELE for Billesley Research School



How do you feel about the idea?

M.Hill



Aims of the session M.Hill

• Understanding of what schools like Water Mill do to meet the needs of 

EAL children

• Ideas for how to develop these approaches within your own classroom 

• Simple understanding of language acquisition  - The likely stages and 

possible gaps – How this can inform the principles to guide our 

approach to adaptive teaching

• Reflect on the difference between EAL and SEND and how we might 

identify where the two overlap

• Share some possible resources and scaffolds for supporting EAL 

children to access the learning in class

• Understanding of how this can be an extension of universal provision 

(within the classroom- not intervention).
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Silence—not 
speaking at all

Repeating—
single words 
repeated 
privately

Rehearsing—
trying out short 
phrases in a 
safe space

“Going public”—
starting to speak 
in social or 
classroom 
settings
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Listening

Reading

Talking

Writing

Developing the ability 

to understand 

meaning (L2)

Developing the ability 

to convey meaning 

effectively (L2)
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M.HillTechnology Secretary, Peter Kyle said:

AI has the power to transform education by helping teachers 

focus on what they do best—teaching. This marks a real shift in 

how we use technology to improve lives and unlock the near-

boundless potential of AI for our classrooms.

Almost half of teachers are already using AI to help with their 

work, according to a survey from TeacherTapp. However, most 

AI tools are not specifically trained on the documents that set out 

how teaching should work in England, and aren’t accurate 

enough to help teachers with their marking and feedback 

workload. Training AI tools on the content store can increase 

feedback accuracy to 92%, up from 67% when no targeted data 

was provided to a large language model. That means teachers 

can be assured the tools are safe and reliable for classroom 

use.
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What AI  excels at:

🔥 Adapting text: create versions with different levels of vocabulary (Tier 1, 2, 3), 

highlight key subject language, add glosses/explainers for important terms.

🔥 Simplifying content: reduce length, adjust for different audiences or switch genres.

🔥 Generating resources: instantly create comprehension questions, summaries and 

cloze exercises.

Where it (currently) struggles:
🚫 Original material: pupils need strong prior knowledge to evaluate new output and edit 

it into shape, which they're still developing.

🚫 Knowing what a good answer looks like, sequencing learning, giving effective 

feedback.
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Checklist to review support – Taken from our 

induction policy
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Checklist to review support – Taken from our 

induction policy

Ensure that the child feels their culture and background are recognised and valued (learn a few words/phrases; make bilingual labels/displays; share 

stories and pictures that reflect their background).  

Provide visual support whenever possible(pictures, photos, diagrams, graphic organisers, demonstrations , mime, gestures)

Identify key vocab required for success in a lesson, share in advance with an opportunity to develop understanding off as well as providing alongside 

learning so that it can be explicitly referred to during application

Speak slowly and simply but naturally.  Avoid or explain figurative language.

Identify and model language demands of lessons (e.g. science lesson needs mostly past tense but predictions need future tense; instructions need 

imperatives)

Model appropriate language and structures for pupil- provide talk frames, and writing frames for literate pupils

Respond positively to pupil’s speech, but try to extend their responses; e.g. I go park I went to the park 

Group the pupil with mixed or higher ability pupils who can provide good language models (not SEN groups).

Provide plenty of opportunities for pair and group work, especially collaborative tasks (supportive, non-threatening, 

practice for new language skills)

Preview/pretutor lessons – provide key texts in advance to parents (if they can help) or to a T.A. to discuss with pupil

Allow opportunities to revisit and talk about stories and lessons. Build  these opportunities into teaching assistant time in class

Provide a few key words/phrases for each subject or lesson.  Support pupil to build up a personal dictionary with pictures and translations in first 

language (L1)

Allow time for pupils to prepare responses with a partner.  Oral rehearsal should always precede written work. First language talk partners should be 

encouraged but used flexibly- do not allow new pupil to become over dependant on first language friend

Pupils literate in L1 can draft ideas or complete a written task in L1.  Encourage use of bilingual dictionary/Google translate

Literacy skills will transfer but the pupil may need a reading and spelling programme and guidance as to how phonics differ between first language and 

English

When marking, focus on content and highlight only 1 or 2 grammatical points. Teach to the gaps identified – do not let early mistakes become bad habits

Try to segment lessons into listening/speaking/reading/writing activities to maintain concentration and demonstrate language use in a variety of contexts

For relatively new to English construct matching, grouping & sequencing tasks

Use Online reading platform(e.g Reading Eggs)  to build English language skills

Use of AI translation tools to self review verbal and  written communication as a stage of drafting

Groupings
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10-Step Guide to Adaptive Teaching for EAL Pupils

1. Creating a Welcoming and Inclusive Environment

2. Assessing Prior Knowledge and Language Proficiency

3. Scaffolding Learning to Support Understanding

4. Explicit Vocabulary Instruction

5. Enhancing Comprehension Through Visual Supports

6. Promoting Oracy and Structured Talk

7. Differentiating Writing Activities

8. Adapting Reading Materials for Accessibility

9. Building Confidence Through Formative Feedback

10. Strengthening Home-School Partnerships
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Aims of the session M.Hill

• Understanding of what schools like Water Mill do to meet the 

needs of EAL children

• Ideas for how to develop these approaches within your own 

classroom 

• Simple understanding of language acquisition  - The likely 

stages and possible gaps – How this can inform the 

principles to guide our approach to adaptive teaching

• Reflect on the difference between EAL and SEND and how 

we might identify where the two overlap

• Share some possible resources and scaffolds for supporting 

EAL children to access the learning in class

• Understanding of how this can be an extension of universal 

provision (within the classroom- not intervention).
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