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Who are we at Water Mill?

|
Q B News » Midlands News » Schools in Birmingham

e F‘g A PR The Birmingham primary school where 31 different
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Up to 70 per cent of children at Water Mill Primary School, in Selly Oak, don’t have English as a first language - and it's rated in
the top two per cent of schools in England

m By Zoe Chamberlain Parenting Editor

05:00,26 MAY 2021  UPDATED 12:29, 5 JAN 2022
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How do you feel about the idea?

Sometimes | feel very happy ...




Aims of the session

Understanding of what schools like Water Mill do to meet the needs of
EAL children

Ideas for how to develop these approaches within your own classroom
Simple understanding of language acquisition - The likely stages and

possible gaps —

Reflect on the difference between EAL and SEND and how we might
identify where the two overlap

Share some possible resources and scaffolds for supporting EAL
children to access the learning in class

Understanding of how this can be an extension of universal provision
(within the classroom- not intervention).
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Vocabulary, Oracy, Pause  —_
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TEACHING EAL

Evidence-based Strategies for
the Classroom and School

£ Robert Sharples




Induction and Assessment of New Arrivals — Teacher’s Checklist M. H|||

Name of Pupil: Class: Date of Admiszion:

Prior to arrival
Receive email from the office informing start date — Check language requirements

and be aware of others in school wha speak the same languzsge.
Office provide Contextual data sheet to class teaching — F3M / EAL [3END

Get books ready including stickers and Class Target Sheets (Initially expected
Level — others may be added based on later assessments)

Designated peg with name sticker in advance of arrival

Discuss the new pupil's arrival with the class beforehand and practise proncuncing
his/her name correctly

SEMCO to discuss needs with teaching staff if they have already been
identified and take supportive steps as appropriate

1= Day

Initial conversation with TA [ Teacher:

Friendly gre=ting 2nd introduction to all class staff (explain if part time staff).
Aszess Verbal Language

Show basics — Pag, drawer, taoilets

Introduce Class Buddy| if possible who speaks first language) — School Tour
including other toilets, playground, Hall f Office and meet 5LT gy,

14 Writing Assessment — During first Writing Lesson that they are part of, new
children produce a piece of writing to demonstrate their basic level of skill, e.g. a1l
about me

Focus on: Wha's in my family, where 'm from, my favourite pet/ food [/ holiday

=8

1" Week

Reading Assessment — sither Reading Age Box or Pirz, (Online]
Maths Assessment - Puma (Online]

Phonics Baseline Assessment

Provide a visual/ annotated timetable for the pupil with list of equipment neaded
e.g. PE kit, swimming kit

Ensure school newsletters, trip information st are explzined to parents, and/or
transigted (do not assume parents can read English] Remember to include
bockdated letters that you sent out before the pupil arrived.

Mew arrival given any required log ins

By End of 1% Half Term

Baseline Assessments and Contextual Date on system

Consider discussing possible SEN needs with SENCO if required

Frequently check for new arrivals well-being after lunch/play times




Silence—not
speaking at all

Repeating—
single words
repeated
privately

Rehearsing—
trying out short
phrases in a
safe space

“Going public’™—
starting to speak
in social or
classroom
settings
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Developing the ability
to understand
meaning (L2)

Reading

F

Listening

Writing

Talking

iz

—

Developing the ability
to convey meaning
effectively (L2)




%nums WITH FUTURE #

Take a few minutas out of your day to send an emall to the parants
of multilingual students In the EAL program and let them know what
the topics are for the following unit. This will glve them the
opportunity to talk about these topics at home and potentially
provide home language resources.

VOCABULARY Q&F |96
Extract key vocabulary from every lesson and provide it to
the students so they have the opportunity to translate if
needed. Give students lots of opportunities to discover
lhm words and use them over and over again.

- CHECK FOR
THINK, PAIR, Q&F | 90 UNDERSTANDING

\_

PROBING
QUESTIONS

ORACY

Include oracy in every lesson. This gives the students the opportunity
to work through and process the content you are offering. This could
be a Think-Pair-Share exercise or a quick check-in or conversation

with their partner. )

When asking a question or when you have just finished explaining a
concept, pause. Pausa untll it feels uncomfortable and then pause
a bit longer. This will give the students time 1o process in all thelr

languages.

\_

Sharples, Robert. Teaching EAL : Evidence-Based Strategies for the Classroom and School. Bristol, Uk
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s GOV.UK

Home > Teaching and leadership

Press release

Al teacher tools set to break
down barriers to opportunity

£1 million of funding awarded to 16 ed tech
companies to build teacher Al tools for
feedback and marking, driving high and
rising education standards.

From:

Department for Education, Department for
Science, Innovation and Technology, The Rt Hon
Bridget Phillipson MP and The Rt Hon Peter Kyle
MP

Published
13 January 2025

v Menu Q

Technology Secretary, Peter Kyle said: M.Hill

Al has the power to transform education by helping teachers
focus on what they do best—teaching. This marks a real shift in
how we use technology to improve lives and unlock the near-
boundless potential of Al for our classrooms.

Almost half of teachers are already using Al to help with their
work, according to a survey from TeacherTapp. However, most
Al tools are not specifically trained on the documents that set out
how teaching should work in England, and aren’t accurate
enough to help teachers with their marking and feedback
workload. Training Al tools on the content store can increase
feedback accuracy to 92%, up from 67% when no targeted data
was provided to a large language model. That means teachers
can be assured the tools are safe and reliable for classroom

use.



GO g|e google translate

Detect language English

Enter text Translation

TeachMateAl @ N Ote bOO k L M
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What to write

A 100 word long text to teach phase 3 phonics (Ch, $h, Th and ng)

Details to include

A fun and uplifting about an adventurous unicorn, however as well as the key sounds ‘ch’,/sh’'th’ and 'ng’' | need the text to include
loads of third person pronouns

Tone

exciting

Approximate length in words

100
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Phonics Fun with Unicorn Adventure

Once upon a time, a cheerful unicorn named Charlie embarked on a magical journey through the enchanted forest. Shimmering
rainbows trailed behind him, as she skipped over hills, her horn glowing brightly. Suddenly, they heard a mystical sound - the whisper
of the wind spelling 'shhh'in the trees. Charlie and her friend, Thelma the rabbit, followed the sound to discover a hidden cave.

Curious and brave, they ventured inside, finding a sparkling gem that sang 'ng-ng-ng'. With joyful hearts, they realised that
adventure and learning go hand in hand!

As stated in our Terms and Conditions, please remember to check the accuracy and appropriateness of information generated. TeachMateAl are not responsible for any inappropriate
content, or any decisions or actions taken based on the Al-generated content.



What Al excels at:

® Adapting text: create versions with different levels of vocabulary (Tier 1, 2, 3),
highlight key subject language, add glosses/explainers for important terms.

® Simplifying content: reduce length, adjust for different audiences or switch genres.
® Generating resources: instantly create comprehension questions, summaries and
cloze exercises.

Where it _(currently) struggles:
@ Original material: pupils need strong prior knowledge to evaluate new output and edit
it into shape, which they're still developing.

@ Knowing what a good answer looks like, sequencing learning, giving effective
feedback.




Developing the ability
to understand
meaning (L2)

EMAIL PARENTS WITH FUTURE
TOPICS

Take a few minutes out of your day to send an emall to tha parer)
of multitingual students in tha EAL program and l&t them know wi
the toples ace for the following unit. This will give them the
opportunity to talk about thess topics at home and potentislly
provide home language resources.

VOCABULARY

Extract key vocabulary from every losson and provide it 1o
the students 5o thoy have the opportunity to translate if
noedod. Give students (ots of opportunitias to discover

ORACY

Include oracy in every losson. This gives the students the opportunity
to work through and p the you are offering. This could
be a Think-Pair-Share axerciso or a quick check-in or conversation
with their partner.

When asking a question or when you have just finished explaining &
concept, pause, Pause until it feels uncomfortable and then pause
2 bit longer. This will give the students time to process in all their

to convey meaning
effectively (L2)

Seesaw

Esghih

Translation
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Checklist to review support — Taken from our
iInduction policy

Ensure that the child feels their culture and background are recognised

and valued (learn a few words/phrases; make bilingual labels/displays;

share stories and piclures that reflect their background).

Provide visual support whenever possible(pictures, photos, diagrams,
raphic organisers. demonsirations . mime, gestures)

Identify key vocab required for success in a lesson, share in advance with

an opportunity to develop understanding off as well as providing alongside

learning so that it can be explicifly referred to during application

Speak slowly and simply but naturally. Awveid or explain figurative

language.

Identify and moedel language demands of lessons (e.g. science lesson

needs mostly past tense but predictions need future tense; instructions

need imperatives)

Model appropriate language and structures for pupil- provide talk frames,

and wrifing frames for literate pupils

Respond positively to pupil's speech, but try to extend their responses;

e.q. | go park— | went fo the park

Group the pupil with mixed or higher ability pupils who can provide good

language models (not SEN groups).

Provide plenty of epportunities for pair and group work, especially

collaborative tasks (supportive, non-threatening,

practice for new language skills)

Preview/pretutor lessons — provide key texts in advance to parents (if they

can help) orto a3 T.A_ to discuss with pupil

Allow opporfunities to revisit and talk about stories and lessons. Build

these opportunities into teaching assistant time in class

Provide a few key words/phrases for each subject or lesson. Support

pupil to build up a personal dictionary with picfures and translations in first

language (L1}

Allow time for pupils to prepare responses with a pariner. Oral rehearsal

should always precede written work. First language talk partners should

be encouraged but used flexibly- do not allow new pupil fo become over

dependant on first language friand

Pupils literate in L1 can draft ideas or complete a written fask in L1.

Enceourage use of bilingual dictionany/Google franslate

Literacy skills will transfer but the pupil may need a reading and spelling

programme and guidance as to how phonics differ between first language

and English

WWhen marking, fecus on confent and highlight only 1 or 2 grammatical

peints. Teach to the gaps identified — do not let early mistakes become

bad habits

Try to segment lessons into listening/speaking/reading/writing activities to

maintain concentration and demonstrate language use in a variety of

contexis

Faor relatively new to English construct matching, grouping & sequencing

tasks

Use Online reading platfermie.q Reading Eggs) to build English language

skills

Do already Will try

Use of Al translation tools to self peyiew verbal and written communication
as a stage of drafting




Ensure that the child feels their culture and background are recognised and valued (learn a few words/phrases; make bilingual labels/displays; share
stories and pictures that reflect their background).

Provide visual support whenever possible(pictures, photos, diagrams, graphic organisers, demonstrations , mime, gestures)

Identify key vocab required for success in alesson, share in advance with an opportunity to develop understanding off as well as providing alongside
learning so that it can be explicitly referred to during application

Speak slowly and simply but naturally. Avoid or explain figurative language.

Groupings

language (L1) !
Allow time for pupils to prepare responses with a partner. Oral rehearsal should always precede written work. First language talk partners should be
encouraged but used flexibly- do not allow new pupil to become over dependant on first language friend

Pupils literate in L1 can draft ideas or complete a written task in L1. Encourage use of bilingual dictionary/Google translate

Literacy skills will transfer but the pupil may need a reading and spelling programme and guidance as to how phonics differ between first language and
English

When marking, focus on content and highlight only 1 or 2 grammatical points. Teach to the gaps identified — do not let early mistakes become bad habits

Try to segment lessons into listening/speaking/reading/writing activities to maintain concentration and demonstrate language use in a variety of contexts

For relatively new to English construct matching, grouping & sequencing tasks
Use Online reading platform(e.g Reading Eggs) to build English language skills

Use of Al translation tools to self review verbal and written communication as a stage of drafting




10-Step Guide to Adaptive Teaching for EAL Pupils

1. Creating a Welcoming and Inclusive Environment

2. Assessing Prior Knowledge and Language Proficiency

3. Scaffolding Learning to Support Understanding
4. Explicit Vocabulary Instruction
5. Enhancing Comprehension Through Visual Supports
6. Promoting Oracy and Structured Talk

7. Differentiating Writing Activities
8. Adapting Reading Materials for Accessibility

9. Building Confidence Through Formative Feedback
10. Strengthening Home-School Partnerships




WB 15" January 2024
Learning Intention:
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1. What do you know?

I know that

because

I think I know that

2. What do you think you

Mondocan W B oniurcions o

¥ The colourful caterpillar loved everything

about the Tadpole
the cute Tadpole promised never to change.

The, lonely, upset Tadpole cried
Busiht /' he had made the

beautiful caterpillar sad.

One warm, moonlit night, she woke up

realised everything
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There wers m cupcakes The
How many ar

There were 15 hamsters. The
How many are left?




1. The whale's flukes are huge.
What does huge mean?

2. Emily is staring at the whale, —

What does staring mean?

3. The whale is in the pond.
What is a pond?

ingredients ! FEL'
- T e

equipment
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LL: To write about a real event

First,

After we
arrived at
the beach,

Then,

Aﬁer‘
playing in
the seaq,

" | Next,

—+ | After
| | lunch,

Thursday 16th May 2024

L.I TBAT plan the ersuas: g
I will use in Fe

After the donkey ride,

Fvirvmlly,




Do you know the meaning of these words? Choose 3 you are
like to clarify further. Use the grids below to expand your voc:

fate

ashore
puzzled
delay
conscience

uninhabited
commotion
evidently
muttered
responsibility

i 1. Look at the pretty flowers over ﬂ\lﬁt L RO

Monday 29™ April 2024
LT: To write sentences using the appropriate ‘there’, @
‘their’, or 'they're’ 7

~ Can you complete the sentences and correctly fill in the missing word?
Vv

2. Do you think __ML#_Q{‘ up to something? '~

3. They dropped f/{!/r bags on the floor. | -

4. Put your coat over ﬂ!j‘l on your peg. \/

5 —Z‘IQ‘LL— having such a good time! Vs

Wo

i
l
|

Synonyms:

/-
—_

4000 BC 3000 BC 2000 B( 1000 B(

LN, 1T00) K.

Phras:e bank:

From this timeline, I can see...
The timeline shows us...

Vocabulary, Oracy, Pause

e

—



The ‘Five-a-day’

1

Silence—not
speaking at all

Repeating—
single words
repeated

privaiely

Rehearsing—
trying out short
phrasesin a
safe space

“Going public™—
starting to speak
in social or
classroom
setiings

Greater pupil independence




How
do you
identify

SEND

pupils?

The ‘Five-a-day’ principle: High quality teaching benefits pupils with SEND

Explicit
instruction

Cognitive and
metacognitive
strategies

3 Scaffolding

Flexible
grouping

Using
technology

W1 wouy digy 0N

Self-scaffolding
Prompting
Clueing
Meodelling

Correcting

Greater pupil independence




Water Mill EAL Grammatical Error Diagnostic and
Support Tool

Name: Class: Date:

In line with the latest research, Water Mill staff have a solid understanding of the process of language acquisition for Multilingual Children. Part
of this understanding ensures a realisation that masses on input and a focus on effective vocab development at the most important strategies
for supparting children learning a new language.

QOur priority is for children to initially develop the ahility to express meaning before they master grammatical structures. That said, there is an
argument in research for the explicit teaching of grammatical skills to Multilingual Children.

Children learning a second language often struggle with these common grammatical issues due to a combination of factors, including the
transfer of rules from their first language, overgeneralisation of grammatical rules in the target language, and the natural process of acquiring
new structures. Addressing these errors through targeted instruction, practice, and exposure can help learners develop greater proficiency in
their second language.

This tool is designed to be used to inform additional support or intervention that may be put in place for Multilingual Children for whom English
Acquisition seems significantly slower than most peers and may support in teacher’s understanding of specific needs that might be harder to
identify.

It can also be used to inform classroom teaching and learning more broadly.

Error Category | Broken down Specific examples In In

Speech Writing
Overgeneralization of regular past tense**: | Example: *goed® instead of

Applying the regular past tense rule (*-ed”) | *went®; *eated® instead of
to irregular verbs. *ate®.

Verb Tense
Errors

Example: *He go to school
yesterday® instead of *He went
to school yesterday®.

Example: *She playing* instead of
*She is playing®.

Mixing tenses*®*: Confusion between past,
present, and future tenses.

Omission of auxiliary verbs**: Forgetting
auxiliary verbs such as *is/are® in the
present progressive tense.

Incorrect use of the future tense**: Using
present or past tense to talk about future
events.

Example: *1 go tomorrow*
instead of *| will go tomorrow®*.

Third-person singular errors**: Failure to
add an “-s” for third-person singular

Example: *He play* instead of
*He plays*.

Subject-Verb

Anraamant

Developing the ability
to understand
meaning (L2)

Talking

Developing the ability
to convey meaning
effectively (L2)




The PRISE strategy

When we want to develop the language of all our students,
and especially our EAL students, it’s really important they
are exposed to text in a structured and purposeful way.

i |

Predict

Choose an image that
conveys the main ideas in
the text. Pick out 3-5 key
terms that they will need
to understand that idea.
Use these to predict what
the content will be.

Summarise

Summarising the main
ideas in a text means that
pupils demonstrate their
understanding. It embeds
language proficiency in
the subject content.

Read

Reading together could
involve the teacher giving

a model of fluent reading
or pupils reading silently

or in pairs, depending on
the complexity and lesson
focus. This stage involves
active and explicit attention
to language and content.

Enquire

The final stage expands
the scope of the text,
connecting it to other
knowledge and

Interrogate

You can prepare questions
in advance or ask students
to write them, perhaps
using the Five Ws (what,
when, where, who/how
and why).

=
deepening understanding.
)\ ;

/D

Can you use the same approach for pupils
with lower English proficiency?

The aim of the PRISE strategy is to have all pupils working on the same
text. This gives EAL pupils maximum exposure to the subject language

and all the incidental language that surrounds it. Our goal is therefore

to scaffold their learning rather than simplifying the text.

Pupils at lower proficiency will still benefit from each of the steps but
will need a secure understanding of the key concepts before continuing.
Oracy is important in every stage, as it allows bilingual pupils to
organise their ideas as well as their language. Encourage first language
use too — with peers and for making notes, and especially in the pre-
reading stage. Once their understanding is secure and connected

to the key terms, the rest can follow.

W

“Gaps in literacy are
the main barrier to EAL
learners... It’s important
to really understand what
that barrier is, otherwise
you might cherry pick what
looks like a good strategy but
won’t work in your context.”

¢

The PRISE strategy is a
whole-school approach

that works especially well

for bilingual pupils. It allows
every teacher to be confident
that they are supporting
literacy in their lessons and
with a few small adjustments
is especially powerful for

EAL pupils.




Identifying the
felglejlal="=W=""""

Pupils need to understand the goal before they sit down to write - and
for EAL pupils this is much harder. Our approach to writing starts by
identifying what they need to do and works backwards from there.

Identify the text type

Sometimes we are
writing to explain, at
other times fo evaluote,
to debate or to describe
a process. [dentifying the
goal will how you present
and record ideas with
your students.

Start ot the end

A medel text is
invaluoble, whether
you write it yourself o
use one from the exor
board. It ollows you to
show students what a
good result locks like
before they begin.

V43

 abc

.

Identify the
language needed

When the end result is
clear, you can identify

the languoge needed, Are
there simpler and more
complex versions you coulkd
present together? Make
alist of target languoge
and use it all through the
lesson, not just when they
come to write it up.

—
-_—

-7
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How
do you
identify

SEND
pupils?

Ensure

stories an
Provide vi The ‘Five-a-day’ princgle: High qualty 1eachng beneflits pupds with SEND
Identify k¢

Explicit
leamning 3 1 Y

V1 Wwouy diey exop
Greater pupll independence

Speak slo

T T Cognitive and
metacognitive
stratogies

3 Scaffolding

i

Flexible
grouping

S technoiogy

2 |

relzelslaalasi]

language
Allow timy
encourag:

Pupils lite
Literacy g
English

When mai

Try to seg
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[ Subject-Verb | Third-person singular errors**: Failure to | Example: *He play* instead of
For relativ Arib ke add an "-5” for third-person singular *He plays*®

Use Onlin_

Use of Al translation tools to self review and written communication as a stage of drafting

e
Use Onbiee seasing ol 3 Reading Eqgs) mmsmwl
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“{ponsibility to make sure that

| allergens.

iter Mill Primary School takes
responsibility for ensuring

ﬁ foods are allergen free.
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Pupils are a credit to the school. They treat each other the utmost consideration and
ensure that the school makes everyone feel welcome and valued. Pupils new to the

school, including international new arrivals and those new to speaking English, are
made very welcome and settle quickly. One child remarked, "We are all unigue and

great friends from different countries, We are like the united nations here’.
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Education
Endowment

> Teaching and Learning Toolkit Improving Behaviour in Schools Foundation
G Metacognition

Six recommendations for improving behaviour in

Teaching and Learning Toolkit Behaviour

| {
An accessible summary of education evidence . ) Learning
| behaviours
Watch the Tookit xplainer | e ur gude o using the Toalkit M¥e, eS|

Clips from the Classroom

This video collection captures practices and reflections. They can be helpful if you are

skt oy o How can weaving Social Emotional
e Learning (SEL) into daily practice crack
even the hardest nut and lift just a little of

= ® that teacher guilt?

Our Evidence Lead in Education, Martin Hill, uses his own experiences & EEF guidance fo give an honest, accessible

Learning
Literacy behaviours Cognitive Science guide to SEL

_ﬂ ,nu.u:su:v by Billesley Research School

5 -
on the 21st March 2024 Shareon: f X & 8

North London
Alliance
o Research School

High quality talk in mathematics
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Aims of the session

 Understanding of what schools like Water Mill do to meet the
needs of EAL children

* |deas for how to develop these approaches within your own
classroom

« Simple understanding of language acquisition - The likely
stages and possible gaps — How this can | _ ]
principles to guide our approach to adapti m.hlll@watermlll.bham.sch.uk

 Reflect on the difference between EAL and \ND and how
we might identify where the two overlap

« Share some possible resources and scaffolds for supporting
EAL children to access the learning in class

 Understanding of how this can be an extension of universal
provision (within the classroom- not intervention).

e

~— Vocabulary, Oracy, Pause  —
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